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ParentsWorking with Schools/SchoolsWorking With Parents

Parents and schools work together to create and sustain effective partnerships. What are the respective roles and
responsibilities of both partners? We begin by presenting the following principles of good practice from The
National Association of Independent Schools (NAIS) and include a number of responses from Schechter schools. Our
schools are clearly committed to working closely witih parents.

ParentsWorkingwith Schools

1. Parents recognize that effective partnerships are
characterized by clearly defined responsibilities, a
shared commitment to collaboration, open lines of
communication, mutual respect, and a common
vision of the goals to be reached.

2. In selecting an independent school, parents seek
an optimal match for the needs of the student, their
own expectations, and the philosophy and programs
of the school.

3. Parentsarefamiliar with and support the school’ s
policies and procedures.

4. Parents provide a home environment that
supports the development of positive learning
attitudes and habits.

5. Parents involve themselves in the life of the
school.

6. Parents seek and value the school’ s perspective
on the student.

7. When concerns arise, parents seek information
directly from the school, consulting with those best
able to address the concerns.

8. Parents share with the school any religious,
cultural, medical, or persona information that the
school may need to serve the student best.

SchoolsWorkingwith Parents

1. The school recognizes that effective partnerships are
characterized by clearly defined responsibilities, a shared
commitment to collaboration, open lines of communication,
mutual respect, and a common vision of the goals to be
reached.

2. The school clearly and fully presents its philosophy,
program, and practices to parents during the admission
process and encourages dialogue that clarifies parental
expectations and aspirations for the student.

3. The school seeks and values the parents' perspective on
the student.

4. Teachersand administrators are accessibleto parentsand
model candid and open diaogue.

5. The school keeps parents well informed through
systematic reports, conferences, publications, and informal
conversations.

6. The school defines clearly how it involves parents when
considering major decisionsthat affect the school community.
7. The school offers and supports a variety of parent
education opportunities.

8. Theschool suggests effective waysfor parentsto support
the educational process.

9. The school actively seeks the knowledge it needs to
work effectively with a diverse parent body.

The NAISPrinciples of Good Practice for member schools, defining high standards and ethical behavior in key areas
of school operations, are designed to help guide schools in becoming the best education communities they can be.



From ElishevaUr bas, President, Solomon Schechter School
of Manhattan,NY

The NAIS principles emphasize close partnership between
parent and school about theindividual student’ sprogress. This
isjust as true of Jewish day schools. Teacher and parents see
different aspects of the child, but the child depends on both to
help him or her learn. That makes communication between
them essential, in any school. As the Solomon Schechter
School of Manhattan’s statement of educational principles
putsit, “ Children never stop learning. The school and thehome
are equal partnersin the child's development.”

When it comesto the culture of the school, however —its
program, its values, its community and its future — NAIS
describesarel ationshipwith morerespectful distanceinit. The
school is fundamentally an independent entity that charts its
own course, and parents are invited to sign on — or take their
child elsewhere.

Here,incontrast, thecaseof Jewishday school sdiffersfrom
that described by NAIS. Thegreat mitzvah of Jewish education,
V' shinantam |’vanekha, “you shall teach your children,” is
incumbent in the first place on the parent. In consequence,
Jewish schools must and do understand themselves as shlikhel
mitzvah, agentswho are helping the parentsto fulfill their own
goalsand hopesfor their children’ slearning and devel opment.
Jewish parents are not merely customers, who can buy into a
particular school’ sproduct aslongasitisadvertisedfairly; they
are covenantal partners engaged in the holy tasks of educating
their own children and of supporting teachersand other parents
who are doing the same.

Moreover, unlike independent schools, we're not market-
ingjusttokeepourselvesinbusiness. Many Jewishday schools
consider increasing the number of Jewish parents who see
intensive Jewi sh education asthe best choicefor their families
to be one important part of their mission. We don’t just want
them to enroll their children; we hope the experience will
encourage them to build families committed to an authentic
Jewish culture and community. But no school can engage
parents plausibly in that commitment if it does not acknowl-
edge their capacity for making effective educational, moral,
and spiritual choices, for themselves and their children. What
that means on the ground is that, while parents don’t need to
make the school’s decisions, they do need to be heard in the
decision making process, and to fedl that the school is respon-
sive in appropriate ways to what it hears. In other words, how
parents feel about the values and policies of the Jewish day
school matters to the institution.

Toinvest parental concerns with the dignity they deserve
is not to denigrate the importance of the knowledge, skill, and
vision of our professional educators, or the governance skills
and vision that animate our trustees. On the contrary, parents
need and desperately want those qualities in their schools.
Indeed, parents whose aspirations for their children’s schools
are respected are also most likely to value the skills and
qualitiesthat help fulfill those aspirations. Each of uswantsthe
most skilled, wise, loving and responsible teacherswe can find
for our children. If that sometimes makes our parents more

demanding and even pushy than those of independent schools
whose missions areless complicated, it also inspires even more
than ordinary admiration and joy in parentslucky enoughtofind

schools run by such skilled and devoted shlikhel mitzvah.

FromDr.Penney Stein,Head, Alperin Schechter Day School,
Providence, RI

To say that a partnership between parent and school is a
necessary component for school successiskind of a“mom and
apple pie”’ issue—what’snot to like? At ASDSweincludethe
following in our Statement of Philosophy and Values: “Our
school recognizesthat a partnership with parentsisessential to
educating children. We therefore promote open communica
tion with families to encourage continued learning and partici-
pation in school life.”

I'n our school, communication takesmany formsincluding
a bi-weekly newdletter with individual classroom updates,
specialty newdletters included with report cards, and a school
web sitewith class/teacher web pages. Teachershavevoicemail
boxesand return all parent phone callswithin 24 hours. Parent
education programsincludepreparationfor all milestoneevents
(Siddur ceremony, Humash ceremony) and major school tran-
sitions (pre-K to kindergarten, fifth grade to Middle Schoal),
parenting issues (e.g., keeping kids safe, devel opingresiliency,
anxiety in children), aswell as Hebrew reading and text study.
Gradelevel parent breakfasts are aforum to discussissues and
air complaints.

Ourfamiliesarevery involvedintheir children’ seducation
and we can count on excellent attendance at Open School
nights, parent conferences and school events. Volunteerismis
at an al-time high, with parents in the school to help in
classrooms, cook and servehot lunch, or work inthelibrary. We
urge parentsto speak directly to teachersif they have concerns.
Wework withfaculty tomakesurethey | et parentsknow quickly
if thereisaproblem. Wetry toberesponsiveandaccessible, pro-
active and respectful.

Isitenough? Sometimesit seemsthat withcommunication,
thereisno such thing as enough. But in aworld where parents
are increasingly busy, with increasing demands on their time
and attention, it becomes ever more difficult to break through
thedeluge of e-mail, phone messaging, unsolicited mail and the
mountain of paper that passesthrough everyone'slife. Andyet,
the clamor for better home/school communi cation continuesto
grow. An article in an NAIS Newdletter on Admission and
Marketing seesthisas part of achangein focustoward market-
ingand customer serviceand voicesconcern: “Whatworriesme
most about independent schools,” says the author, “is that, for
the most part, our historical focus on kids and good teaching is
being supplanted by an increasing amount of attention to the

(cont'd. on page 3)



(Stein- cont'd. from page 2)

needs of adults and their frustration with uswhen we cannot or
do not meet their needs.”

In a system that believes that an honest, trusting, open
relationship between school and home is crucial to a child's
success, we struggle with these i ssues, re-inventing traditional
communication toolsto fit contemporary needsand constantly
checking to see how we might be doing things better.

From Rabbi Jim Rogozen, Head, Gross Schechter Day
School, Pepper Pike, Ohio

It seemsto methat there arefour itemsthat need emphasis
or clarificationin order to maketheNAI S principleabetter “fit”
for a Schechter school.

1) 1 like the fact that the concept of “clearly defined
responsihilities’ is front and center in this document (see #1).
However, thewordssurrounding that phrase — “ partnerships,”
“collaboration,” “open lines of communication,” — are ones
that often attract avariety of definitions. In Hebrew, the word
“lehagdir” (to define) comes from the root “geder” meaning
fence. Defining something implies that some meanings or
practices are “in” and others are “out.”

As Raobert Frost said, “ Good fencesmakegood neighbors.”
Inall day schools, there arefencesbetween parentsand faculty,
or between board and administration. Insomecases, though, the
fencesare quitelow or have holeslarge enough for parentsand
board members to jump through. Putting “collaboration” and
“partnership” into a clear context would help create good
fences.

I'n our school community, for example, itisclearly under-
stood that all academic and personnel issues are decided by the
faculty and administration. As administrators we certainly
consult with board memberson someissues, aswell askeep our
“finger on the pulse” of the parents. In the end, however, we
make the decisions, weimplement them and we accept respon-
sibility for any failures. This “good fence” actually reduces
anxiety among parents and faculty, and eliminates politicking
and manifestations of “influence.” If | could changethe NAIS
document | would write: “...a shared understanding and com-
mitment to collaboration, etc.”

2) Inthe“Parents’ section we read that “parents seek an
optimal match for the needs of the student” (see #2). This
sentiment needs to be expressed in the “Schools’ section, as
well, butinreverse. Schoolsneedto becareful that the students
and familiesthey accept are“ an optimal match for the needs of
theschool.” Put another way, just asa Schechter school cannot
meet every student’s needs, not all students (or their parents)
add to the school’s mission or to the school community. If a
child’s behavior or attitude has a negative impact on the
learning or religious environment, the school should take
action. We cannot educate al children who come our way —
financially, academically or religioudly.

3) I likethe concept of directing issuesto “those best able
to address’ them (see #7). Theway to make this happen isby
distributing a “Whom to Call” chart to parents severa times
each year.

4) Finally, the phrase “common vision” appearsin both

sections of the NAIS document. | would encourage schoolsto
clearly define that vision and ensure that all stakeholders
understandit. Becausepeopleunderstand JewishLaw (halakhah)
so differently throughout the Conservative Movement, it is a
challenge for the leadership of Schechter schoolsto create and
hold onto a consistent, common vision of the religious compo-
nentsof their schools. What do we believe about mitzvot? Who
decidesquestionsof halakhah? What doeskosher mean? What
does the “ideal” day school graduate ook like? What kind of
teachers are acceptable role models in our schools?

There are many wonderful resourcesto be found from our
colleagues in the independent school world.

From Adam Brown, Chair of the Board of Trustees of the
Schechter Regional High School, Teaneck,NJ and past presi-
dent of Solomon Schechter Day School of Ber gen County, NJ

The NAIS principles represent a beautiful ideal: a strong,
productive working partnership between parents and their
school. Thispartnership, like any long-lasting relationship, is
based on alevel of goodwill and “ benefit of thedoubt” that gets
partners through inevitable rough spots. But | would add a bit
of caution. The partnership that it describes is not something
that can be achieved by direct action alone. Rather, it results
from collateral action, first and foremost the development of a
healthy board culture that engenders from parents the one
commodity that school partnerships cannot live without: re-
spect.

Parentswill respect school decisionsthat arepart of a
larger plan. A board of trusteesthat (together with the Head)
has (1) wrestled with the school’s reasons for existence, (2)
devel oped and repeatedly communicated a powerful statement
of itsshort and long-term obj ectives, and (3) harnessed al of its
efforts — and those of its head of school - into achieving those
objectives, isoneto which parents, faculty and funderswill be
respectful.

Par entswill respect decisionsby aboardthat isimpar -
tial and objective. Boardsthat allow board members as indi-
viduals to influence day-to-day school matters, or give that
impression, give up the mora high ground. Parentsin such a
school will lose confidence in the quality and impartiality of
board decisions, essential elements of a successful and re-
spected school administration.

Par entswill respect aschool that hasaHead of School
whoisfirmlyincharge. Parentsliketoknow that theeducation
of their children isin the hands of professiona educators, not
thelay leader currently serving asboard president. Respect for
the professional administration flows naturally from a series of
board decisions. First, boards must declare and implement a
policy under whichitisunderstood that the education of current
students is solely the responsibility of the Head of School.
Second, boardsmust disclaim any right to hire, fireor influence
any employee of the school other than the Head. Third, boards
must resist thetemptation to“ augment” anunqualified Head by
taking on someof theHead’ sresponsihilities. Instead, unquali-
fied Heads should bereplaced. Lastly, Headsand board chairs

(cont'd. on p. 4)



(Brown -cont'd. from p. 3)

should be disabused of the notion that they have an employer/
employeerelationship. Thehead andthepresident areservants
serving acommon master: the board of trustees.

Parents will respect institutions that have a clear
division of labor. All of the above boils down to a simple
notion: the Head of School is the sole authority for decisions
that are made pertaining to the education of today’s students,
and his performance is judged solely by the degree to which
those decisions serve the school’ s short and long-term inter-
ests. The Board’s performance, on the other hand, should be
judged by its success in hiring the Head, by providing the
school with a compelling strategic vision, and by developing
theresourceswithwhichthat visionwill becarried out. A board
that can accomplish these tasks will create a school and an
administrationthat hastherespect of itsparents, and the parent/
school relationship will be a strong one.

From Dorothy Bowser, Head, Solomon Schechter High
School of New York, NY

There is nothing that parents care more passionately
about than their children. Parents are committed to their
children’s success in life and in school. Educators share that
commitment to the child’ s successin school and aredriven to
facilitate that success. In fact, an educator’s belief about his
or her effectiveness often hinges on the number of light bulbs
that go onin the classroom. Unfortunately, what we too often
overlook as a means of increasing that effectiveness is

learning how to use parent power to advance our goals and
increase student success. It makes sense that since educators
and parents share a common interest, the child's success in
school, we should be pooling our respective efforts to ensure
that success. There is no doubt that family engagement is
critical to student achievement and that shared responsibility
for a child's performance increases that child’'s success in
school.

In order to more effectively communicate we need to
examine the relationships that exist between parents and
students. One aspect of a successful relationship is trust
building. “Easier said than done” you say. Not really, we have
the same interest — the success of the student. Educators
need to be mindful that honesty, truthfulness, and sincere
concern al build trust and parental support. Ancther critical
component of a successful relationship is for each to
understand its responsibility to the other and to communicate
openly. Parents need to seek out and listen to the school’'s
perspective on the student, and when there are problems be
prepared to reach out to teachersdirectly. Parents should share
with teachers any physical or familial situations that may
impact the child’s performance.

Teachers also need to recognize the necessity of an open
dialogue. They need to clearly identify problems and provide
ways parents can support the teacher’ s efforts. It isimperative
that teachers keep parents informed. Report cards and parent
teacher conferences should not be full of surprises. Teachers
need to view parent involvement as away to increase success
in the classroom. We best prove our commitment to student
success by keeping the parent in the loop. If we are assured
that nothing is being hidden we tend to be more willing to
engage in shared problem solving, and can focus on ensuring
optimum achievement for the children in our schools.
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Remarks at the 20th Biennial

by Deborah Astor, Past-President, Solomon Schechter Day
School Association

"What you are seeing at this conference is an intricate
partnership of skills — Heads and Presidents, leadership
teams and business managers, admissions and devel opment
directors, school Rabbis and school counselors, whose hearts
drivethem inthetask of educating Jewish children and whose
shared goal is to do it better. | find that the makings of a
unique and exciting presidency.

The Solomon Schechter Day School name is valued and
valuable. Why? Every Schechter school, no matter how new,
inherits a shared history going back to 1951, when the first
school sponsored by a Conservative congregation was
established in Rockaway Park, NY. And to 1956, when a
Solomon Schechter Day School was organized in Queens,
NY. Every school shares standards of religious practice, a
common mission, educational standards and goals, and
curriculum interests. Every Schechter school reaps the
respect earned by all Schechter schools. Every school
professional and lay leader gains a community of
counterparts among our 75 schools. Every Schechter school
isamember of the Association and its president is a member
of the Association's Board. And every school hasavailableto
it our Association's resources for learning and sharing.

| am happy to report that significant expansion of those
resources for learning and sharing has been accomplished,
and athree-year planisin place so that the process of growth
can move forward. | am proud that the partnership among the
Association's professional and lay |eadership means that we:

sEstablished six listservs — for Heads, Presidents,
Business Managers, Development Directors, Admission
Directors, and School Counselors.

*Developed and distributed Media Kit #1.

*Developed an ongoing series of conference calls for
Presidents across North America with expert consultants
skilled in several important areas including development,
fundraising, legal issues, governance, and board develop-
ment. With their convenience and superb content, these
conference calls have engaged users from across North
America, allowing usto be atruly continental organization.

*Selected consultants expert in their fields and
knowledgeable about day schools, and published and
distributed a Directory of Consultants.

*Revised the President's Handbook for
presidents.

*Provided conference call training for new presidents.

*Prepared and placed ads in Jewish and secular press
seeking qualified teachers on behalf of Schechter schools
everywhere and maintained a secure website of resumes —
available to every school Head.

*Partnered with the Seminary's recruitment office to
cultivate day school career path options among our middle
school and high school students, and to advocate among
current undergraduate and graduate students at List College

incoming

Excer pts from Conference Address
by Dr. Karen Ceppos, President, Solomon Schechter Day
School Association

"Shalom. Perhapsyou’d like to know more about how |
came to be president of this organization and about my goals
for my tenure as President of the Solomon Schechter Day
School Association.

| first want to tell you what big shoes | have to fill.
Debhie Astor accomplished incredible things over the past
four years.

Debbie has moved this organization forward and has | eft
agreat legacy for all of usincluding afull three-year action
plan for implementation . We are forever indebted to Debbie,
for her outstanding leadership, deep commitment to our
cause and devotion to the task.

Why are Schechter schools so important to me and what
do I hope to accomplish as the national SSDSA president?

| think Rabbi Abramson hit the mark yesterday when he
talked to us about hisvision for Solomon Schechter Schools.
Conservative Judaism links our ancient tradition to the
modern world. As Conservative Jews we are bound by the
obligation to perform communal mitzvot in our modern day
communities. No matter how individual we are, we come
together to act in thisworld as God commanded us at Sinai
—tolive and pray together so that the community asawhole
will flourish and prosper.

As| raise my children in a home filled with a reverence
for God and with a strong commitment to a faith based
tradition | feel | am part of a great convenanta relationship
begun at Sinai. We Jews are a small minority on this earth,
but we have sustained ourselves through our covenant, our
commitment to education and our willingness to give of
ourselves for the good of the community. Our people have
survived for thousands of years, always warriors of God,
aways people of the Book, guided in all that we do by our
most precious treasure, the Torah. It is afont of knowledge
that not only details the early history of our people, but
provides aroadmap for how welive our lives. | believeitis
my responsibility to ensure that future generations are well
versed in the text, the traditions and the values that we as
Conservative Jews hold so dear.

As the next Schechter president, the first item on my
agenda is to re-visit and revise the Schechter Statement of
Requirements for Affiliation and Accreditation. This
document has not been reviewed in some time, and we need
to be sure that it accurately reflects who we are and what we
stand for in the 21st century. | plan to appoint a committee
comprised of two Heads of School, two Conservative Rabbis
and two delegates from the SSDSA board to begin working
on this revision.

During my tenure we will test the efficacy of having
regional meetings around the country in the year that we
don’'t have a Biennial Conference. Approximately one year
from now, we hope to hold meetings in the south and in the

(cont'd. on page 6)
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(Ceppos -cont'd. from p. 5)

northeast. It is my hope that both professionals and lay leaders
will attend these meetings and that the meetings will provide
an opportunity for enhanced communication and sharing.

Another goa will beto try to develop better relationships
between our synagogues and our schools. We hope to create a
plan for developing and maintaining positive synagogue/
school relations.

We will continue our work with board devel opment, our
partnership with PEJE, the development of media kits for
member schools, outreach for teacher/educator recruitment
and training, MaToK curriculum development. We will
certainly continue to aggressively pursue the use of
technology to facilitate our meeting and communicating with
all our schools, perhaps even adding video-conferencing
capabilities to our presidents’ conference calls.

| seek your assistance — Your energy, effort and
commitment will help to make a reality so that we can go
about the business of what we do best in the Schechter
movement: educating our future leaders.”

(Astor -cont'd. from p. 5)

and the Seminary for career choicesin the day school setting.

«Published Shibboley Schechter edited with an orienta-
tion to the needs of school leaders.

All of thisisin addition to ongoing core services.

Y our Schechter Association, like well governed schools,
needed to bring its written by-laws into skew with the times
and practice. Copies of the revised by-laws were sent to
school presidents in early November.

These revised by-laws were reviewed and approved
unanimously at the October 7, 2002, Board meeting. [At the
Biennial, the by-lawswer eunanimously approved.]

Two Charters Presented at 20th Biennial
by Deborah Astor

Where do new Schechter schools come from? Do they
start from a dream? From a huge, audible demand? Or from
something inevitable in a community's demographics? Or
from something specific to that community?

| prefer to envision the origins as a sacred task waiting to
be done — and when the people are right, the dream powers
the hard work of all the details.

We have the privilege to welcome two new partners:

*To Arthur Harrow, President, of the Solomon Schechter
Day School of Greater Richmond, VA

The idea of reestablishing a Conservative day school in
Richmond evolved during informal conversations among a
number of parents with young children. Arthur and his wife
had just adopted two daughters and taken them to mikveh and
were concerned about their Jewish education. As these
discussions took form and energy, the group volunteered
Arthur who, having just completed histerm as president of the
synagogue, would have the time and skill set to move the
project forward.

Mazel Tov to Arthur and Judy who have workedto opena
K-1 school in September 2003.

*To Adam Brown, Chair, of the Schechter Regional High
School, Teaneck, NJ. Adamisamanwith afull plate. He has
been a valuable member of the Association's Executive
Committee and will continue as a Director for the coming two
years. He was aco-chair of the Biennial Conference; Adamis
past president of the Solomon Schechter Day School of
Bergen County, NJ.

Mazel Tov, Adam. Our People will be strengthened by all
the effort you and your Board have given for the Schechter
Regional High School to open in September 2003!

Second Middle School Conference

The second Middle School conference was held at the
Epstein School, Atlanta, February 23-25. Topics included:
Cementing Jewish I dentity intheMiddle School; WhereisGod
in Our Schools?; Creative Scheduling; School-wide Enrich-
ment Model; Lifting Staff Morale; Making the Transition to
High School; Ha-Matzav — Israel Today; Including Informal
Education in our Programs; Integration of Curriculum. Kol
hakavod!

Conference '02 Headlines
eLargest attendance — 300
*80% of schools in attendance
24 teams (Head, President, minimum of 2 lay |eaders)
*Tracksfor Admissions Directors, Business Managers,
Development Directors, Counselors
*First time Partnership with PEJE



A Shibboley Sequel

Open A Schechter Website!

United Synagogue invites all Schechter schools to open
WEBSITES. Contact Martin Kunoff, kunoff @uscj.org, for
immediate attention. Many Schechter schools have already
taken advantage of this opportunity. There is no fee.

Join Schechter in Cyber space
There are now 6 Solomon Schechter listservs:
Roshnet@uscj.org — for Principals
SSDS-Prez@uscj.org—for Presidents
SSDS-Business@uscj.org — for Business Managers

SSDS-Devel opment@uscj.org — for Devel opment
Directors

SSDS-Counsel or@uscj.org — for School Counselors
and the newest:

SSDS-Admissions@uscj.org— for AdmissionsDirectors

A listserv allows peoplewith aparticular interest—inour
case, Schechter — to shareinformation regarding that interest.
Once you sign on, all participants in the listserv receive all
postings via e-mail. Registrants are encouraged to be active
participants by posting questions, concerns, and ideas to the
group regarding issues of interest to the Schechter
organization.

To sign up for the appropriate listserv send an e-mail to
education@uscj.org. On the subject linetypein "new sign up
for" (choose appropriatelistserv: Roshnet, SSDS-Prez, SSDS-
Business, SSDS-Development, and SSDS-Counselor).  You
will receive a message welcoming you to that listserve. You
may then send a message, question or comment and it will be
distributed to everyone on that list. Enjoy!



